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Understanding how children learn to read 

 

What do I already know about teaching children to read? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Introduction 
 

This is a simplified introduction to how children learn to read. It is important that all 

teachers have at least a rudimentary understanding of how children learn to read, in order to 

help them along this journey. 

 

Firstly, teachers need to know that language is acquired but reading is taught. Children 

will naturally acquire language as they grow up, but they have to be taught how to read – 

for the vast majority of children, this will not happen incidentally.  

 

Secondly, it is important for all children to know that reading is a code, and that we are all 
capable of learning the code. Some of us learn the code really quickly, and others take 

longer to learn the code. But, we can all learn the code. Even children who have progressed 

through school without learning to read can be helped, unless they have very serious 

barriers to learning.   
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Next, it is important for teachers to understand the components of technical reading 
skills. In order to master the technical aspects of reading, children must master the following 

skills: 

 

TECHNICAL READING SKILLS 

 

1. Phonemic and phonological awareness 
 

• Phonological awareness refers to a child’s ability to hear, identify and manipulate different 

sounds, parts of a word, syllables and rhyming words.  

• Phonemic awareness refers to a child’s ability to hear, identify and manipulate individual 

sounds.  

• Both skills are developed aurally and orally (hearing and speech) – they do not involve any 

reading.  

• Parents and pre-school teachers must be educated to play simple phonological awareness 

games with children. These games can include: 

a. Playing games to break words up into syllables (clapping out words) 

b. Replace one syllable in a word with another. What is the new word? (e.g. take away ‘ka’ 

from taka and add ‘la’ instead. What is the new word? … tala) 

c. Identifying rhyming words 

d. Adding words to a list of rhyming words, for instance: pink; ink; think; wink; blink; etc. 

• Parents and early grade teachers must be educated to play simple phonemic awareness games 

with children. These games can include: 

a. Clapping a rhythm which the child listens to and repeats 

b. Listening to two sounds with eyes closed, and saying whether they are the same or different 

c. Placing many objects on a table, and telling the child to pick up something that begins with 

… (a particular sound) 

d. I spy with my little eye something beginning with….(a particular sound) 

e. Identifying the beginning, middle and end sounds of simple words 

f. Replace one sound in a word with another, remove a sound from a word, or add a sound to 

a word. What is the new word? (e.g. take away ‘r’ from trip. What is the new word? … tip) 

• These games apply to all languages, although rhyming words are not a significant feature of 

some African languages. 

3



 

 

2. Alphabetic principle 
 

• Children must learn that different sounds are represented by the letters of the alphabet, and 

that we write words using these letters. 

• In other words, they must know that letters and words carry meaning. 

• Each alphabet has a fixed number of letters (e.g. the English alphabet has 26 letters, the 

Setswana alphabet has 22 letters). 

• Letter names are important in English, but not in African languages. 

• Learners must be taught to recognise lower and upper case letters instantly. 

• Children usually start by recognising the first letter of their names, and by then learning to write 

their names. 

• Young children will also often learn to read common signs, like the words: Coca Cola, or 

Checkers.  

 

3. Phonics 
 

• Phonics are the sounds made by each letter, and by groups of letters, or blends.  

• Phonics are the building blocks of reading. By learning phonics, children learn the code of 

reading. Most children cannot learn to read with being explicitly and systematically taught 

phonic decoding.  

• Children must be systematically taught all the sounds that are made by letters for their home 

language, and then their first additional language. They must be able to automatically connect 

letters and sounds. 

• Then, children must be taught to blend and segment sounds, in order to read and write. This 

means that children must be able to say all the individual sounds in a word, and to blend them 

together until they can ‘hear’ the word.  

• All teachers should know their phonics – the sounds made by different letters or groups of 

letters. Teachers should know the phonics of the home language, and of the first additional 

language.  

• Teachers must also know that sometimes, letters make different sounds in different languages. 

For example, some letters that make different sounds in some African Languages and English 

are: a, u, ph, c, q, x.  
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• When a child cannot read a word, no matter the grade, the teacher must help the child to sound 

out the word, then blend the sounds together to figure out what the word says.  

• Research shows that skilled readers can decode any word – regardless of the context. This 

means they can sound out unfamiliar or nonsense words easily. Skilled readers are able to figure 

out any word they see using their phonic knowledge.  

 

4. Sight words and high frequency words 
 

• Another important technical reading skill is to teach children to recognise many words with 

automaticity. The more words that children can read automatically, or by sight, the faster and 

more fluently they will read.  

• In English, we start by teaching children ‘sight words’. Many of these words are not phonetically 

regular, and therefore cannot be sounded out easily. For example: here, your, are, the, was.  

• Teach children to recognise and read sight words by helping them to remember the order of 

sounds in the word, even if they are not phonetically regular. For example:  

a. Sound out the word: was /w/ - /a/ - /s/ 

b. Explain to learners that the middle sound is irregular – we do not say /a/ 

c. Help them to remember the order of sounds in the word, and that we say the word 

differently to how it is sounded out. 

• We also sometimes use this term ‘sight words’ to describe high frequency words. High frequency 

words are words that appear in almost every text. These words exist in every language. In 

African languages, these words are phonetically regular, so they can be sounded out. 

• By teaching children to read these words with automaticity, we will improve their reading 

fluency and speed.  

• Once you have shown children the word, and helped them to sound it out and to remember the 

order of sounds in the word, you must give children the opportunity to practice reading these 

words.  

• Do this by holding up flashcards of different words in a different order. Repeat this for a number 

of days, but do not show each word more than 3 times on a given day.  

• Teachers must remember that some children will learn to recognise words by sight very quickly, 

and others will need a lot of practice. Some children just take more time.  

• Because of this, teachers must accept that some learners will not grasp all sight words the first 

time they see them. But, sight words can be revisited to allow children multiple opportunities to 

learn them. 
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COMPREHENSION SKILLS 
 

Whilst teaching children technical reading skills is very important, it is equally important to 

teach the skills learners need to understand what they are reading.  

 

Firstly, while children should be able to decode any words they see, this does not mean they 

will be able to understand the word! Just because children can read a word, does not 
mean that they can comprehend the word. Children need large oral vocabularies and 

background knowledge to understand the texts they decode.  

 

It is also important to teach children that they must think about and understand every text 
that they read. Children must be taught that there is no point to reading if you do not 

understand what you are reading. Children must also know that the minute they lose their 
way in a text, they must go back and reread what has been read, and try to visualise and 
remember what is happening.  

 

We can also explicitly teach comprehension skills in the following ways: 

 

1. Vocabulary 
 

• A child’s spoken vocabulary is a very good indicator of his or her future ability to read for 

meaning. The more words a young child knows, the better he or she will comprehend a text.  

• For this reason, young children must be exposed to many words, in an authentic context.  

• Parents, pre-school and primary school teachers must be encouraged to talk to children using 

extended vocabulary and proper sentence structures (rich language) – not baby talk. By 

repeatedly hearing new words or phrases in context, the child will learn new vocabulary and 

language.  

• For parents, this means that as they do different things with their children, they must talk about 

what they are doing, even to babies. A parent who is cooking could name and describe the 

different ingredients, and could describe the cooking process as it happens. A parent taking a 

child for a walk through a village could point at and talk about different objects, people and 

events that are seen.  
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• Parents must not be afraid to expose young children to multiple languages. Young children can 

easily learn up to four or five languages without getting confused, and in fact, learning multiple 

languages increases the brain function and makes us smarter!  

• Books contain many words that are not commonly used in everyday conversation. Reading 

books to children with complex story lines and vocabulary is important, because it helps to build 

a larger vocabulary. 

• Teachers must also be encouraged to expand and enrich children’s vocabulary, both in home 

language and the additional language.  

• All teachers, regardless of the grade and subject that they are teaching, must be trained to 

explicitly teach vocabulary as part of every lesson. This is especially important where the child is 

not learning in his or her home language.  

• Teachers must also realise that if a child is taught a concept in his or her home language, and 

they understand what that concept is, it is easier for them to learn the equivalent conceptual 

word in another language. They can transfer their understanding of complex concepts across 

languages.  

• Subject specific (academic) language must also be explicitly taught. This means teachers must 

explicitly teach learners words like: disappointed; heavier; segment; compare; describe; observe; 

observation; triangle; experiment; communicate; etc.  

 

 

2. General knowledge 
 

• Improved general knowledge about the world also leads to better reading comprehension.  

• Obviously, the more children know about a topic, the easier it will be for them to understand 

what they are reading.  

• This is especially true when expecting learners to make inferences and make connections. In 

order to make an inference, a child must take what is written, and put it together with what they 

already know about a topic, to make a good guess about what is not being said in the text. If the 

child knows very little or nothing about a topic, they will not be able to make meaningful 

inferences.  

 

3. Reading fluency 
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• Once children have the skills to decode text, it is important to teach them fluency skills. This 

means to read a good pace, with intonation and expression.   

• Children who read very slowly and who have to sound out many words, or children who read 

very quickly but who forget to connect the words they are reading, will often not understand 

what they are reading. Therefore, we have to help children to become fluent readers. There are 

different ways to do this. 

• Firstly, teachers must always model fluent reading. It is important to always prepare any oral 

reading, so that it can be read fluently, audibly and with the appropriate expression and 

intonation.  

• Secondly, continue to build children’s vocabulary. The more words they know, they more likely 

they are to understand the text, and be able to read with intonation and expression. 

• Next, we must teach learners to read some words by sight – we must make flashcards, and must 

play games to help children to read these words with automaticity.  

• Then, when reading a text with learners, all teachers can improve reading fluency in the 

following way.  

a. Start by giving learners some time to try and read the text silently on their own. This allows 

the children to see what they can and can’t read. 

b. Next, read the text aloud for learners, encouraging them to follow along as you read it. As 

you read, you may stop and explain the text to learners, so that they are building meaning as 

they read.  

c. Then, read the text aloud once again. This time, tell the children to join in and read with you. 

Children must read quietly, so that they can hear you. Keep reading at a normal pace, and 

with proper expression and intonation – do not fall into a sing-song pattern.  

d. Finally, tell learners to take turns to read the text with a partner. Instruct them to take turns 

to read alternating sentences or paragraphs.  

e. It is very important to only do fluency development in small, same-ability groups. This must 

never be done as a whole class activity.  

 

4. Summarising  
 

• Summaries are a very important comprehension skill.  

• There are many different ways to summarise a text. 

a. First, we start by asking children to recount or summarise part of the story or text.  

b. We can then move to asking children to summarise a complete story or text.  
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c. Finally, we can ask children to complete a high-level, conceptual summary of the text. Here, 

we can ask learners to say what the text was about, what the message or lesson of the text 

was, what they liked about the text, etc.  

• This is also an important comprehension skill for older children to grasp. Often, we get caught up 

with teaching children technical aspects of making a summary. We confuse them by telling them 

to mainly use nouns and verbs. Or we tell them that they must reduce the number of words 

from say, 150 to 60. Or, we tell them to identify the lead sentence in every paragraph, and to 

focus on this in our summary. This can be very intimidating and confusing for children. 

• Teachers must understand that the point of a summary is not to check that children use specific 

words, or a specific number of words. It is to check that children understand the text literally and 

conceptually, that they have grasped the main ideas of the text, and that they can reflect on the 

text in a meaningful way.  

 

5. Modelling how to think about a text 
 

• As proficient readers, we automatically think about every text that we read. In our minds, we ask 

questions, we read between the lines, we make connections, we make judgements, and we 

predict what will happen next.  

• As teachers, we have to teach children how to think about a text by modelling this for them.  

• This means that, as you read, all the thoughts, opinions, questions and conclusions that enter 

your mind, you need to say out loud. In this way, children will learn that good readers always 

think about what they are reading. They will also learn the kinds of thoughts that good readers 

have about different texts.  

• As teachers read a text, they should model the following skills for learners: 

a. Make predictions about the text 

b. Search the text for details  

c. Visualise what is happening in the text 

d. Make connections between the text and their own lives 

e. Make judgements and evaluations about characters or events 

f. Make inferences, or read between the lines  

g. Make summaries of the text  
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Conclusion  
It is important to remember that learning to read isn’t a natural process – it is something we have 

to be taught! Remember, if we teach technical decoding skills in an explicit and systematic way and 

we build learners’ oral vocabularies, background knowledge and comprehension skills, we will be 

setting learners up to be skilled readers who are able to comprehend the texts they read!  
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Teaching Reading – KWL  Use this chart to monitor your own learning as we go through the training! 

 

K  

KNOW ALREADY  

(What we already know) 

W 

WANT TO KNOW   

(What questions we have and what we hope to 

learn) 

L 

LEARNT SO FAR  

(What we have learnt) 
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Phonics Review Core Methodology and Lesson Plans 

1. Next, you will prepare lesson plan demonstrations of the Phonics Review activity.

2. Read through the core methodology. This tells you how to teach the lesson.

3. Then, find the lesson plan for the Grade and Week you have been assigned. This will give you the

content that is meant to be taught.

4. Prepare to teach the lesson as you would to your learners.
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LESSON PLAN: TERM  3
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Phonics Review

Note: It is very important for all EFAL teachers to know the English phonic sounds. Use the PSRIP 
English Phonics Video to help you master these sounds.  

• A phonics review programme has been designed to cover most of the 44 English graphemes 
over the course of the year. 

• This is a short activity where teachers can explicitly teach English Phonics to learners who 
are struggling to read. It will also improve the spelling of all learners. 

• Phonics, knowing the sound of each letter or group of letters, and blending the sounds 
together to form words, is the key building block of reading and writing. 

• Implement the Phonics Review and related activities as follows:

On Tuesday, in first week of each cycle, complete the activity: Phonic and Sight Word Review

1. Show learners a flashcard of each sound or write them on the chalkboard. 
2. Point to each sound and say it, get learners to repeat after you. Do this three times.
3. Show learners the flashcards of the example words, or write them on the chalkboard. 
4. Point to the letters and sound out the word. Get learners to repeat this after you. Do this 

with each example word.
5. Write the ‘word find’ table on the chalkboard. 
6. Review each sound in the table. Show learners how to build words using sounds from the 

table. 
7. Tell learners to copy down the table, and to build as many words as possible over the two 

week cycle.

On Mondays to Fridays, in the second week of each cycle, complete the activity: 
Paired and Independent Reading 

1. Hand out the Reading Worksheets to all learners in the class. 
2. Orientate learners to the worksheet activities for the week. 
3. Point out that these include practicing reading the phonic sounds and words for the week.
4. Then, show learners the two decodable texts for the week. 
5. Point out that these texts include the phonic and sight words from this week and previous 

weeks. 
6. Encourage learners to work in pairs to read the sounds, words and decodable texts aloud. 
7. They should read the decodable texts until they can do so fluently and comfortably. 

On the last day of each cycle, review the word find with learners 

1. Ask learners to say the words that they have built from the table, and write these 
from the chalkboard. 

2. Show learners how to build one or two of the more complex words, by sounding 
them out. 

3. See which learner has managed to build the most words for the week, and 
acknowledge their effort and achievement.
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GRADE 4 ENGLISH FIRST ADDITIONAL LANGUAGE

WEEK 1: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /fl/  /a-e/  /-ing/

Activity 3. Write the following sounds on the chalkboard: fl, a-e (long A),
-ing

4. Say the sounds and instruct learners to repeat the sounds. Do this
three times.

5. Explain that with this sound (a-e) the two letters are not written
together in the word, but that they make one sound (long A).

6. Explain that when -ing is added to a word that ends in ‘e’, the ‘e’ is
dropped. For example:
flake – flaking
poke – poking

7. Write the following words on the chalkboard and sound each
word out as follows:
a. /fl/ - /i/ - /ck/ = flick
b. /b/ - /a-e/ - /k/ = bake
c. /m/ - /a-e/ - /k/ - /ing/ = making (drop the e)

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

fl a-e b

k i o

ng m p

ing

MODEL
1. Review all of the sounds on the chalkboard.
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these

sounds. They must continue to do this over the next two weeks.
4. Show learners how to build one or two words, like: flake or mop
5. Possible words (this is not a complete list): flake, flop, flip, fling,

flame, bake, make, ping, mop, king, pong, flaking, baking,
making, etc.
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LESSON PLAN: TERM  3

WEEK 3: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /nk/ /i - e/ 

Activity 1. Write the following sounds on the chalkboard:  nk and i - e (long 
i)

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (i-e) the two letters are not written 
together in the word, but that they make one sound (long I).

4. Write the following words on the chalkboard and sound each 
word out as follows:  
/bl/ - /a/ - /nk/ = blank
/k/ - /i - e/ - /t/  = kite

5. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

nk i - e bl

a b k

s t a - e

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: blink or sat
5. Possible words (this is not a complete list): blink, site, kite, kites, 

tank, blank, base, sank, etc.
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LESSON PLAN: TERM  3

WEEK 5: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /sp/  /o-e/  /-ed/

Activity 1. Write the following sounds on the chalkboard: sp, o-e (long O) 
and -ed

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (o-e) the two letters are not written 
together in the word, but that they make one sound (long O).

4. Explain that if a word ends in a short vowel and a consonant, like 
-in as in spin, you double the consonant before adding -ed. For 
example:
spin – spinned
tip - tipped

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /sp/ - /u/ - /n/ = spun
b. /n/ - /o-e/ - /t/ = note
c. /sp/ - /i/ - /ll/ - /ed/ = spilled

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

sp o-e p

k i t

n -ed br

a c e

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: spoke or nip
5. Possible words (this is not a complete list): spit, spat, spank, 

spent, spoke, broke, pin, tin, spin, spinned, tinned, pinned, coke, 
cope, coped, can, cat, etc.
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GRADE 4 ENGLISH FIRST ADDITIONAL LANGUAGE
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Y WEEK 7: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /wh/  /u-e/  /oo/ 

Activity 1. Write the following sounds on the chalkboard: wh, /u-e/ (long U) 
and oo

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (u-e) the two letters are not written 
together in the word, but that they make one sound (long U).

4. Explain that the /oo/ sound can be said two ways. 
• It has a short sound, as in book. 
• It has a long sound, as in pool. 

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /wh/ - /i/ - /m/ = whim
b. /c/ - /u-e/ - /b/ = cube
c. /l/ - /oo/ - /k/ = look (short sound)
d. /c/ - /oo/ - /l/ = cool (long sound)

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

wh u - e c

e p l

t oo a

i - e k n

MODEL
1. Review all of the sounds on the chalkboard.
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks. 
4. Show learners how to build one or two words, like: what or cute
5. Possible words (this is not a complete list): when, what, while, 

pool, tool, noon, look, took, cute, tune, puke, pet, pan, etc.
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GRADE 4 ENGLISH FIRST ADDITIONAL LANGUAGE

WEEK 9: TUESDAY / DAY 2: SPEAKING

DISCUSS…

1. This week, learners will discuss a story: Thembi’s Decision
2. Before class begins, write the following conversation frame on the board: 

a. In this story…
b. I can make a connection to this story because…
c. I think…would enjoy this story because…

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 9: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /sl/ /ee/ 

Activity 1. Write the following sounds on the chalkboard:  sl and ee
2. Say the sounds and instruct learners to repeat the sounds. Do this 

three times. 
3. Write the following words on the chalkboard and sound each 

word out as follows:  
/sl/ - /a/ - /p/ = slap
/tr/ - /ee/ = tree

4. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

sl ee a 

p i s

tr sh o

i - e n gr

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: sleep or pan
5. Possible words (this is not a complete list): tree, green, peel, 

sheen, tripe, slap, slaps, sleep, sleeps, sleet, slot, posh, shop, 
sheep, etc.
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GRADE 5 ENGLISH FIRST ADDITIONAL LANGUAGE
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Y WEEK 1: TUESDAY / DAY 2: SPEAKING

DISCUSS…

1. This week learners will discuss the information text: Why are stories important?
2. Before class begins, write the conversation frame on the board: 

Conversation frame
a. This text was about…
b. I learnt that…and…
c. I think the text was written to… 

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 1: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /fl/  /a-e/  /-ing/

Activity 1. Write the following sounds on the chalkboard: fl, a-e (long A), 
-ing

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (a-e) the two letters are not written 
together in the word, but that they make one sound (long A).

4. Explain that when -ing is added to a word that ends in ‘e’, the ‘e’ is 
dropped. For example:
flake – flaking
poke – poking 

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /fl/ - /i/ - /ck/ = flick
b. /b/ - /a-e/ - /k/ = bake
c. /m/ - /a-e/ - /k/ - /ing/ = making (drop the e)

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

fl a-e b

k i o

ng m p

ing

MODEL
1. Review all of the sounds on the chalkboard.
2. Tell learners to copy the table into their books.
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LESSON PLAN: TERM  3

W
E

E
K

 3
  -  T

U
E

S
D

A
Y

WEEK 3: TUESDAY / DAY 2: SPEAKING

DISCUSS…

1. This week, learners will discuss a story: A Bee in the Classroom
2. Before class begins, write the following conversation frame on the board: 

a. In this story…
a. I make the evaluation that…because… (Learners must make an evaluation. They 

must give an opinion about something in the text and then use evidence from the 
text to support their opinion.)

b. I think this story is…because…
3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 3: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /nk/ /i - e/ 

Activity 1. Write the following sounds on the chalkboard:  nk and i - e (long 
i)

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (i-e) the two letters are not written 
together in the word, but that they make one sound (long I).

4. Write the following words on the chalkboard and sound each 
word out as follows:  
/bl/ - /a/ - /nk/ = blank
/k/ - /i - e/ - /t/  = kite

5. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

nk i - e bl

a b k

s t a - e

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: blink or sat
5. Possible words (this is not a complete list): blink, site, kite, kites, 

tank, blank, base, sank, etc.
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WEEK 5: TUESDAY / DAY 2: SPEAKING

DISCUSS…

1. This week, learners will discuss a story: Puleng and the Rhinos
2. Before class begins, write the following conversation frame on the board: 

a. In this story…
b. I can infer that Puleng is…because…
c. I think this story was written to teach us…

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 5: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /sp/  /o-e/  /-ed/

Activity 1. Write the following sounds on the chalkboard: sp, o-e (long O) 
and -ed

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (o-e) the two letters are not written 
together in the word, but that they make one sound (long O).

4. Explain that if a word ends in a short vowel and a consonant, like 
-in as in spin, you double the consonant before adding -ed. For 
example:
spin – spinned
tip - tipped

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /sp/ - /u/ - /n/ = spun
b. /n/ - /o-e/ - /t/ = note
c. /sp/ - /i/ - /ll/ - /ed/ = spilled

6. Ask learners to sound out and read each word after you.

Write the following table on the chalkboard:

sp o-e p

k i t

n -ed br

a c e
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GRADE 5 ENGLISH FIRST ADDITIONAL LANGUAGE

Word find MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: spoke or nip
5. Possible words (this is not a complete list): spit, spat, spank, 

spent, spoke, broke, pin, tin, spin, spinned, tinned, pinned, coke, 
cope, coped, can, cat, etc.

WEEK 5: TUESDAY / DAY 2: PRE-READING

TITLE Saving our trees

DBE WORKBOOK 
2, PAGE

36

ACTIVITY PRE-READING 

COMPREHENSION 
STRATEGY

Predict

PURPOSE By getting learners to predict, you are getting them to think about the 
story before they have even read it. Learners must use clues to try and 
work out who the characters are, and what main events will take place. 
By predicting, learners are developing their comprehension skills by 
thinking about the story.

PRE-READING ACTIVITY

1. Remind learners of the theme for this cycle.
2. Remind them of the text that they listened to and discussed in the previous lessons.
3. Explain that you are now going to move on to another text, but it is still related to the 

theme. 
4. Ask a learner to read the title: Saving our trees
5. Explain the meaning of the title, e.g. To save some something is to prevent something 

bad from happening to it. If we are saving the trees, we are making sure nothing bad 
happens to them. For example, we are preventing them from getting cut down! 

6. Remind learners that when we skim the text, we read through the text quickly to get an 
idea of what the text will be about. 

7. Instruct the learners to skim the text. Instruct them to underline any words they might 
think are important in telling us what the text is about. Explain that learners might need 
to look for words that could relate to the words: forest or tree.

8. Give learners 1 minute to skim the text. Remind learners they must try to look at the 
whole text quickly in this amount of time. 

9. Ask learners: Which words did you underline? Why?
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GRADE 5 ENGLISH FIRST ADDITIONAL LANGUAGE

WEEK 7: TUESDAY / DAY 2: SPEAKING

DISCUSS…

1. This week, learners will discuss a story: Marang Gets Healthy
2. Before class begins, write the following conversation frame on the board: 

a. In this story…
a. Then…
b. In the end….

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 7: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /wh/  /u-e/  /oo/ 

Activity 1. Write the following sounds on the chalkboard: wh, /u-e/ (long U) 
and oo

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (u-e) the two letters are not written 
together in the word, but that they make one sound (long U).

4. Explain that the /oo/ sound can be said two ways. 
• It has a short sound, as in book. 
• It has a long sound, as in pool. 

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /wh/ - /i/ - /m/ = whim
b. /c/ - /u-e/ - /b/ = cube
c. /l/ - /oo/ - /k/ = look (short sound)
d. /c/ - /oo/ - /l/ = cool (long sound)

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

wh u - e c

e p l

t oo a

i - e k n

MODEL
1. Review all of the sounds on the chalkboard.
2. Tell learners to copy the table into their books.
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3. Tell learners to build as many words as they can using these 
sounds. They must continue to do this over the next two weeks. 

4. Show learners how to build one or two words, like: what or cute
5. Possible words (this is not a complete list): when, what, while, 

pool, tool, noon, look, took, cute, tune, puke, pet, pan, etc.

WEEK 7: TUESDAY / DAY 2: PRE-READING

TITLE Eat well

DBE WORKBOOK 
2, PAGE

64

ACTIVITY PRE-READING 

COMPREHENSION 
STRATEGY

Predict

PURPOSE By getting learners to predict, you are getting them to think about the 
story before they have even read it. Learners must use clues to try and 
work out who the characters are, and what main events will take place. 
By predicting, learners are developing their comprehension skills by 
thinking about the story.

PRE-READING ACTIVITY

1. Remind learners of the theme for this cycle.
2. Remind them of the text that they listened to and discussed in the previous lessons.
3. Explain that you are now going to move on to another text, but it is still related to the 

theme. 
4. Ask a learner to read the title: Eat well
5. Ask learners to brainstorm time words. Write these words on the board, like: time, day, 

week, while, sometimes, etc. 
6. Instruct the learners to scan the text for the time words. Instruct them to underline any 

words related to time.
7. Give learners 1 minute to scan the text. 
8. Ask learners: What kind of time words did you find in the text? What do these words 

help us understand about the text?
9. Explain that these words help us understand that we must eat different foods more and 

less often. 
10. Instruct learners to think about the pictures, title and the underlined words in the text. 
11. Ask learners predictive questions: 

a. What do you think this will teach you about? Why? (What evidence do you have?)
b. Who do you think this text might have been written for? 
c. Do you think you will enjoy reading this text? Why or why not?

12. End by reading through the text once, to give learners a sense of the text. Read fluently 
and with expression. Learners should follow in their books. Code switch if necessary.
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GRADE 5 ENGLISH FIRST ADDITIONAL LANGUAGE

WEEK 9: TUESDAY / DAY 2: SPEAKING

DISCUSS…

1. This week, learners will discuss a story: Akhona’s Surprise!
2. Before class begins, write the following conversation frame on the board: 

a. In this story…
b. When Akhona feels lonely, I can infer that…
c. I think this story was written for…because…

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 9: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /sl/ /ee/ 

Activity 1. Write the following sounds on the chalkboard:  sl and ee
2. Say the sounds and instruct learners to repeat the sounds. Do this 

three times. 
3. Write the following words on the chalkboard and sound each 

word out as follows:  
/sl/ - /a/ - /p/ = slap
/tr/ - /ee/ = tree

4. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

sl ee a 

p i s

tr sh o

i - e n gr

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: sleep or pan
5. Possible words (this is not a complete list): tree, green, peel, 

sheen, tripe, slap, slaps, sleep, sleeps, sleet, slot, posh, shop, 
sheep, etc.
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Sounds /fl/  /a-e/  /-ing/

Activity 1. Write the following sounds on the chalkboard: fl, a-e (long A), 
-ing

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (a-e) the two letters are not written 
together in the word, but that they make one sound (long A).

4. Explain that when -ing is added to a word that ends in ‘e’, the ‘e’ is 
dropped. For example:
flake – flaking
poke – poking 

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /fl/ - /i/ - /ck/ = flick
b. /b/ - /a-e/ - /k/ = bake
c. /m/ - /a-e/ - /k/ - /ing/ = making (drop the e)

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

fl a-e b

k i o

ng m p

ing

MODEL
1. Review all of the sounds on the chalkboard.
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks. 
4. Show learners how to build one or two words, like: flake or mop
5. Possible words (this is not a complete list): flake, flop, flip, fling, 

flame, bake, make, ping, mop, king, pong, flaking, baking, 
making, etc.
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DISCUSS…

1. This week, learners will discuss a story:  A Long and Healthy Life 
2. Before class begins, write the following conversation frame on the board: 

a. In this story…
b. I can make a connection to this story because…
c. I think…would enjoy this story because…

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 3: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /nk/ /i - e/ 

Activity 1. Write the following sounds on the chalkboard:  nk and i - e (long 
i)

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (i-e) the two letters are not written 
together in the word, but that they make one sound (long I).

4. Write the following words on the chalkboard and sound each 
word out as follows:  
/bl/ - /a/ - /nk/ = blank
/k/ - /i - e/ - /t/  = kite

5. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

nk i - e bl

a b k

s t a - e

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: blink or sat
5. Possible words (this is not a complete list): blink, site, kite, kites, 

tank, blank, base, sank, etc.
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DISCUSS…

1. This week, learners will discuss a story: Duduzile Lies to Herself 
2.  Before class begins, write the following conversation frame on the board: 

a. In this story…
b. I can make a connection to this story because…
c. I think…would enjoy this story because…

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 5: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /sp/  /o-e/  /-ed/

Activity 1. Write the following sounds on the chalkboard: sp, o-e (long O) 
and -ed

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (o-e) the two letters are not written 
together in the word, but that they make one sound (long O).

4. Explain that if a word ends in a short vowel and a consonant, like 
-in as in spin, you double the consonant before adding -ed. For 
example:
spin – spinned
tip - tipped

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /sp/ - /u/ - /n/ = spun
b. /n/ - /o-e/ - /t/ = note
c. /sp/ - /i/ - /ll/ - /ed/ = spilled

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

sp o-e p

k i t

n -ed br

a c e
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LESSON PLAN: TERM  3

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: spoke or nip
5. Possible words (this is not a complete list): spit, spat, spank, 

spent, spoke, broke, pin, tin, spin, spinned, tinned, pinned, coke, 
cope, coped, can, cat, etc.
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Sounds /wh/  /u-e/  /oo/ 

Activity 1. Write the following sounds on the chalkboard: wh, /u-e/ (long U) 
and oo

2. Say the sounds and instruct learners to repeat the sounds. Do this 
three times. 

3. Explain that with this sound (u-e) the two letters are not written 
together in the word, but that they make one sound (long U).

4. Explain that the /oo/ sound can be said two ways. 
• It has a short sound, as in book. 
• It has a long sound, as in pool. 

5. Write the following words on the chalkboard and sound each 
word out as follows:
a. /wh/ - /i/ - /m/ = whim
b. /c/ - /u-e/ - /b/ = cube
c. /l/ - /oo/ - /k/ = look (short sound)
d. /c/ - /oo/ - /l/ = cool (long sound)

6. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

wh u - e c

e p l

t oo a

i - e k n

MODEL
1. Review all of the sounds on the chalkboard.
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks. 
4. Show learners how to build one or two words, like: what or cute
5. Possible words (this is not a complete list): when, what, while, 

pool, tool, noon, look, took, cute, tune, puke, pet, pan, etc.
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GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

WEEK 9: TUESDAY / DAY 2: SPEAKING

DISCUSS…

1. This week, learners will discuss a story: A Tale of Two Sisters!
2. Before class begins, write the following conversation frame on the board: 

a. In this story…
b. I can make a connection to this story because…
c. I think…would enjoy this story because…

3. Break learners into their small discussion groups.
4. Complete the speaking activity as per the core methodology.

WEEK 9: TUESDAY / DAY 2: PHONICS REVIEW 

Sounds /sl/ /ee/ 

Activity 1. Write the following sounds on the chalkboard:  sl and ee
2. Say the sounds and instruct learners to repeat the sounds. Do this 

three times. 
3. Write the following words on the chalkboard and sound each 

word out as follows:  
/sl/ - /a/ - /p/ = slap
/tr/ - /ee/ = tree

4. Ask learners to sound out and read each word after you.

Word find Write the following table on the chalkboard:

sl ee a 

p i s

tr sh o

i - e n gr

MODEL
1. Review all of the sounds on the chalkboard. 
2. Tell learners to copy the table into their books.
3. Tell learners to build as many words as they can using these 

sounds. They must continue to do this over the next two weeks.  
4. Show learners how to build one or two words, like: sleep or pan
5. Possible words (this is not a complete list): tree, green, peel, 

sheen, tripe, slap, slaps, sleep, sleeps, sleet, slot, posh, shop, 
sheep, etc.
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Remediation: Foundation Phase Phonics Methodologies 

 
1. Below, you will find some of the methodologies used in the Foundation Phase PSRIP to 

teach learners phonics.  

2. These are provided here as tools for Intermediate Phase teachers – knowing these 

methodologies can provide you with strategies to support learners at the beginning of their 

reading journeys.  

3. These methodologies can be used with the whole class, small groups, or even individual 

learners.  

4. Remember: Struggling readers must build their decoding skills if they haven’t master them– 

no matter their age.  

 

Learning New Sound and Words 

Objective:  

• To explicitly and systematically develop learners’ phonemic awareness.  

• To explicitly and systematically teach English phonemes to learners, and to practice the 

identification and use of the taught phoneme in words. 

 

Learners should be able to:  

• Say the sound taught 

• Identify the written form of the sound taught 

• Connect the oral and written sound 

• Orally identify words with the sound taught 

• Identify rhyming patterns in words 

Core methodology:  

Introduce the new sound  

1. Say the sound and hold up the flashcard, for example: /p/ 

2. Say the sound and instruct learners to repeat the sound x 3.  
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3. Discuss how the sound for /p/ is the same in the home language and English / different in 

the home language and English. 

4. For single sounds, show learners the sound on the alphabet frieze.  

5. Ask learners: Can you think of words that begin with /p/? 

6. Brainstorm words with learners, like: path, power, pap, pencil 

7. Ask learners: Can you think of words that end with /p/? 

8. Brainstorm words with learners, like: map, clap, cap 

 

Introduce the new words 

1. Say each word loudly and clearly as you show the flashcard: pat, sap, tap 

2. Show each word to learners, as you say it.  

3. Ask learners to repeat the words after you.  

4. Then, break the word into sounds. Model this for learners.  

5. Stick up the flashcards of the rhyming words on the Phonics Display Board. 

 

pat sap 

 tap 
 

Some common misconceptions / errors to watch out for: 

• Most importantly, the sound should be pronounced properly in English. Watch that the 

teacher is teaching the proper phonic sound.  

• Watch out for over-drilling of the sound. The teacher should show the flashcard 3x, but 

not until all learners have memorised the sound.  

• The brainstorming in this activity is meant to be oral. That means learners are meant to 

orally identify words with the sounds – not write them or identify written words.  

• It is important that in the oral brainstorming activities, the teacher is focused on the 

sound and not the spelling of the word. For example, if the sound is /f/ and a learner says 

phone, this is correct because it begins with a /f/ sound – the spelling is not important.  
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Review & Build  

Objective:  

• To informally assess learners’ recall of taught phonics sounds taught in EFAL.  

• To remediate or consolidate phonic knowledge.  

• To ensure learners remember the sound made by each letter and can blend sounds 
to form words.  

 

Learners should be able to:  

• Recall past sounds taught 

• Use their sound and handwriting knowledge to form words 

Core methodology:  

REVIEW PAST SOUNDS 

1. Put some past flashcards in a pile, for example: /i/ /p/ /t/ /s/ /a/ 

2. Hold up a flashcard in random order. 

3. Call on an individual learner to say the sound. 

4. Instruct the learners to repeat the correct sound. Do this until you have gone through all 

of the past sounds. 

 

REVIEW PAST WORDS 

1. Explain that you will sound out a word. 

2. Learners must listen carefully to the sounds and try to make out what the word is. 

3. Say the sounds of a word, for example: /s/ - /i/ - /t/ 

4. Ask learners: What word do those sounds make? 

5. Model blending the sounds to make a word: /s/ - /i/ - /t/ = sit 

6. Show the flashcard for the word: sit. Say the word clearly. 

7. Ask learners: Which word family does sit belong in? 

8. Explain that it belongs in the –it word family. 

9. If you have time, repeat for the word: sip (it belongs to the –ip family) 
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BUILD A WORD WITH PAST SOUNDS 

1. Write some past sounds on the chalkboard, for example: /i/ /p/ /t/ /s/ /a/ 

2. Ask learners if they can use these sounds to build a word. 

3. As learners build words, write them on the chalkboard, in word families. 

4. Brainstorm other words on the chalkboard. Nonsense words are also acceptable. 

 

pat pit tap sip 

sat sit sap tip 

tat it pap pip 

  

Some common misconceptions / errors to watch out for: 

• Nonsense words are fine, as long as the learner uses the sounds correctly. For example: if 

a learner says the word ‘pas’, this is fine as long as they can segment and blend the word.  

• Sometimes, teachers struggle with rhyming words. Ensure teachers are correctly grouping 

words into word families. This means the ending sound of the words are the same.  

 
 

Segmenting and Blending 

Objective:  

• To explicitly and systematically develop learners’ phonemic awareness 

• To explicitly and systematically ability to blend and segment taught phonemes  

• To increase recognition of phonemes with automaticity 

 

Learners should be able to:  

• Break words up into sounds 

• Blend sound together to make words 

• Identify the beginning sound, middle sound/s and ending sound in words 
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Core methodology:  

I do… 

1. Start with a phonic word of the week. 

2. Say the word: ship 

3. Segment the word into the individual sounds: /sh/ - /i/ - /p/   

4. Say the beginning sound of the word: /sh/ 

5. Say the middle sound of the word: /i/ 

6. Say the end sound of the word: /p/  

7. Write the word on the board: ship 

8. Model pointing and blending the sounds to make a word: /sh/ - /i/ - /p/  = ship 

9. Repeat this with a word from the Wednesday lesson. 

 

We do… 

1. Start with a different phonic word from the week. 

2. Say the word: shell 

3. Ask learners: What is the first sound in the word? /sh/ 

4. Ask learners: What is the middle sound in the word? /e/ 

5. Ask learners: What is the last sound in the word? /ll/ 

6. Ask learners to segment the word into each individual sound: /sh/ - /e/ - /ll/ 

7. Write the word: shell 

8. Instruct learners to blend the sounds in the word with you: /sh/ - /e/ - /ll/ = shell 

9. Repeat this with a word from the Wednesday lesson. 

 

You do… 

1. Instruct learners to take out their exercise books. 

2. Instruct learners to write the heading: sh- words. 

3. Instruct learners to write the numbers 1-4. 
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4. Make sure the flashcard words are covered. Learners must not copy the words from 

the board. 

5. Say each of the following words. Instruct learners to listen carefully and write the word in 

their books. 

ship shop shut shed 

 

6. Uncover the Phonics Display Board. Instruct learners to check their words against 

the flashcard words on the Phonics Display Board.  

7. Instruct learners to practise reading the phonic words for homework.  

 

Some common misconceptions / errors to watch out for: 

• Watch that the teacher models the skill for learners. It is important for learners to see 

how to correctly break up a word before they are asked to do it. Teachers often skip the 

modelling section -- they move into the ‘We do’ right away.  

• Watch that the teacher segments the word orally before doing it in writing (steps 1-6). 

Teachers often skip the oral part of the activity, and move to using flashcards or writing 

on the board right away. This leaves phonemic awareness out of the activity.  

• The ‘You do’ part of this lesson is meant to be an informal assessment – it is not a test.  

• The teacher should read out the words at a normal pace – she should not break the 

words up for learners when giving the assessment. When learners hear the word, they 

must try to use their own knowledge to break down (segment) the word into sounds, and 

then write it down. 

• Learners should not try to guess a sound. If they cannot recall a sound, it is better for 

them to write a dash (-). This helps learners recognise which sounds they do and do not 

remember.  

• However, learners should try to sound out words by writing all the sounds they can hear 

in the word. This is not meant to be an exercise in memorising words or correct spelling, 

but in applying phonic knowledge. For example, if a teacher read the word ‘kiss’ and the 
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learner writes ‘kis’, the teacher should recognise that the learner has correctly identified 

the sounds in this word!  

• The teacher should use this assessment to note learners who are struggling, so that she 

can provide extra support. This should not be used to scold, embarrass, or punish 

learners. 
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Letter Swop 

Objective:  

• To provide an opportunity for learners to consolidate their knowledge of taught 

phonemes.  

• To give learners the opportunity to practise the skill of blending to build words. 

• To increase recognition of phonemes with automaticity.  

 

Learners should be able to:  

• Identify the distinct sounds in words.  

• Put sounds together (blend) or take words apart (segment). 

• Hear and isolate the sounds in words. 

• Manipulate and change sounds in words to form new words.  

Core methodology:  

BEGINNING SOUND 

1. Model isolating the beginning sound for learners. Say: 

• /c/ - ash (cash) 

• /fl/ - ash (flash) 

2. Say another two words that begin with different sounds, like: mash and bash. 

3. Ask learners to identify the word that begin /b/ - (bash). 

4. Repeat with different pairs of words. 

 

LETTER SWOP 

1. Say the word: rash 

2. Identify the beginning sound. /r/ - ash. Ask what is left (-ash). 

3. Swap the first sound and ask learners what word this makes. /tr/ -ash = trash 

4. Do this orally and in writing. 

5. Ask learners to think of other words that end the same (rhyme). 
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INFORMAL ASSESSMENT 

6. Instruct learners to take out their exercise books. 

7. Instruct learners to write the heading: -ash words 

8. Instruct learners to write numbers 1-4 and to write down the following words as you say 

them:  

cash flash rash trash 

 

 

Some common misconceptions / errors to watch out for: 

• Watch that the teacher models the skill for learners. It is important for learners to see 

how to correctly isolate the beginning sounds before they are asked to do it. Teachers 

often skip the modelling section -- they move into the ‘We do’ right away.  

• Watch that the teacher does the activity orally before doing it in writing. Teachers often 

skip the oral part of the activity, and move to using flashcards or writing on the board 

right away. This leaves phonemic awareness out of the activity.  

• The ‘You do’ part of this lesson is meant to be an informal assessment – it is not a test.  

• The teacher should read out the words at a normal pace – she should not break the 

words up for learners when giving the assessment. When learners hear the word, they 

must try to use their own knowledge to break down (segment) the word into sounds, and 

then write it down. 

• Learners should not try to guess a sound. If they cannot recall a sound, it is better for 

them to write a dash (-). This helps learners recognise which sounds they do and do not 

remember.  

• However, learners should try to sound out words by writing all the sounds they can hear 

in the word. This is not meant to be an exercise in memorising words or correct spelling, 

but in applying phonic knowledge. For example, if a teacher read the word ‘kiss’ and the 
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learner writes ‘kis’, the teacher should recognise that the learner has correctly identified 

the sounds in this word!  

• The teacher should use this assessment to note learners who are struggling, so that she 

can provide extra support. This should not be used to scold, embarrass, or punish 

learners. 

 
 

Word Find: Grade 3 

Objective:  

• To provide an opportunity for learners to consolidate their knowledge of taught 

phonemes.  

• To give learners the opportunity to practise the skill of blending to build words. 

• To increase recognition of phonemes with automaticity.  

 

Learners should be able to:  

• Recall past sounds taught 

• Recall new sounds taught  

• Use sounds in the table to write words 

• Read the words they have written on their papers 

Core methodology:  

Write the table on the chalkboard that includes previously learnt sounds as well as the sounds taught 

on Tuesday and Wednesday. 

 

bl- i p 

oo l a 

nk -ck m 

 

Model… 
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1. Remind learners of the sounds of the week: for example: /bl/ and /oo/ 

2. Review all of the sounds and blends on the chalkboard.  

3. Explain that learners will have three minutes to make as many words as they can using 

the sounds and blends above.  

4. Show learners how to make a word using a target sound, like: /bl/ - /oo/ - /m/ 

5. Remind learners they can make a word using any of the sounds – they do not need to use 

/bl/ or /oo/. 

6. Show learners how to make another word, like: /p/ - /i / - /nk/ 

7. Remind learners they can make words using the target sounds, like bloom, or words 

without the target sound, like pink. 

 

Learners do… 

9. Tell learners to open their exercise books and write the heading: bl, oo. 

10. Instruct learners to begin writing.  

11. Give learners 3 minutes to find and build as many words as they can. 

12. After 3 minutes, call learners back together.  

13. Call on different learners to read out one word they built using the table. Ask learners to 

break their word into sounds.  

14. Show learners how to build some of these words (and others) using the sounds in the 

table: pool, blink, map, link, black, pack, lick, etc.  

 

Some common misconceptions / errors to watch out for: 

• Nonsense words are fine, as long as the learner can read the word. For example: if a 

learner wrote the word ‘bloop’ using this table, this is fine as long as they can read the 

word.  

• Again, it doesn’t matter if words are not spelled correctly – as long as learner can ‘read’ 

them by putting the sounds together correctly.  For example, if the learner used the 

sounds in this table to write ‘loock’ (look), this is fine as long as they can read it.  
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Sample EFAL Phonics Programme 

1. The following document details the sounds and words taught throughout the Foundation Phase

EFAL PSRIP.

2. This has been provided as a resource to use with learners who are struggling to decode in the

Intermediate Phase. Teachers in the IP should follow this programme systematically, from beginning

to end, as the phonics words build on each other so that they are decodable for learners. Teachers

should not teach these sounds in a random order.

3. You may use these sounds and word lists, together with the FP PSRIP Phonics core methodologies

provided (above) to help remediate decoding for older learners.
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GRADE 1 

GRADE 1 TERM 1 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS 

1 - 3 N/A - ORIENTATION 

4 - 5 N/A Environmental sounds to promote phonological awareness 

6 /a/ N/A 

7 /s/       

8 N/A - REVISION WEEK 

9 /t/ sat      

10 /p/ tap sap pat    

 

 

 

GRADE 1 TERM 2 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /i/ it sit pit tip sip pip    

2 /n/ sin tin pin nit nip nap    

3 /m/ man mit mat map      

4 /d/ din dip dam dad mad sad pad   

5 /o/ on mop pop top pot not dot tot  

6 /g/ gap got pig dig gig     

7 /c/ cat cop cot cap      

8 N/A - REVISION WEEK 

9 /k/ kin kit kid       

10 /e/ set net pet met get ten pen men den 
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GRADE 1 TERM 3 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /ck/ pick sick tick kick pack sack tack sock tock mock dock  

2 /b/ bit bat bet bed bin back sob mob gob bob   

3 /h/ hit hat hot hop hen hack       

4 /u/ sun nun pun gun bun tug mug dug bug hug   

5 /r/ rat rip rap rot rig red rob rock rack run rug rag 

6 /f/ fat fit fig fed fin far       

7 N/A REVISION WEEK 

8 /-ff/ ruff cuff buff huff puff        

9 /l/ lip lap lot lad lick lock       

10 /-ll/ ball call fall mall tall bill pill kill mill hill   

 

 

GRADE 1 TERM 4 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /-ss/ lass mass sass miss kiss hiss    

2 /j/ jog job jig jam jug jet    

3 /qu/ quit quill quack quick quip     

4 /v/ vet van vat       

5 /w/ wag wig wet wit wall will    

6 N/A – REVISION WEEK 

7 /x/ ox fox box pox mix fix six wax fax 

8 /y/ yap yak yet yes yuck yum yip   
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GRADE 2 

 

GRADE 2 TERM 1 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1 - 2 N/A - ORIENTATION 

3 /ai/ pain gain rain main fail wail hail jail 

4 /tr/ train trail trap trip truck trick track trek 

5 /-st/ rust trust must just last past fast vast 

6 /oa/ coat goat goal coal road toad toast roast 

7 /dr/ drain drag drip drop drill drib drab drum 

8 N/A – REVISION WEEK 

9 /ie/ /s/ pie tie lie die pies ties lies dies 

10 /gr/ grain groan grab grub grin grip grill grid 

 

GRADE 2 TERM 2 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /ee/ greed seed weed need green queen seen teen 

2 /cr/ crust crest croak crab crack crib crop cries 

3 /ng/ ring sing wing rang sang hang lung sung 

4 /br/ bring brain breed brag brat brim brick brail 

5 /pl/ plain plug plop plot plus plum plan   

6 /nk/ drink pink sink wink tank bank drank plank 

7 /sp/ spill spell spank spunk spit spat spin spot 

8 N/A – REVISION WEEK 

9 Long /oo/ pool fool tool drool spoon soon moon loon 

10 Short /oo/ book 
 

look 
 

hook 
 

took 
 

crook 
 

good 
 

wood 
 

hood 
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GRADE 2 TERM 3 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /sh-/ ship shop shut shed shell shack shock shall 

2 /-sh/ dish fish wish bash mash rash crash trash 

3 /y/ long E fishy greedy crusty tricky crabby bratty grubby spotty 

4 /ch-/ chat chin chip chop chill check chest chain 

5 /-ch/ /ed/ rich such much chatted chipped chopped chilled checked 

6 /sl/ /ing/ slash slip slap sling slashing slipping slapping slinging 

7 N/A – REVISION WEEK 

8 /fl/ flash flush flock flick flashed flushed flocking flicking 

9 /cl/ clap clip click clock clash cling clang clashed 

10 /sn/ snap snip snob snack snail sneer sniff snug 

 

 

GRADE 2 TERM 4 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  Soft /th-/ thin think thud throat thing thick thank three 

2 Soft    /-th/ with bath path moth broth cloth sloth  

3 /or/ fork forks pork porky sort fort short sport 

4 /st/ stop storm stormy stick sticky stain stained stool 

5 /ou/ out shout pout snout our flour sour hour 

6 N/A – REVISION WEEK 

7 /nd/ grand stand band hand found ground sound pound 

8 /fr/ fresh froth frog from frill frilly frost frosting 
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GRADE 3 

GRADE 3 TERM 1 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1 - 2 N/A - ORIENTATION 

3 /bl/ bloom blood bloody blush blend blink blinked blank 

4 /y/ long I cry fry try my dry guy buy  

5 /pr/ pry pried proud prop prank proof prick prod 

6 /ue/ long U clue blue due true value argue rescue continue 

7 /er/ her herd fern perch better pepper supper hotter 

8 N/A – REVISION WEEK 

9 /ay/ long A stay pray play tray player staying crayon playful 

10 /ar/ /en/ star sharp start shark dark card sharpen darken 

 

 

GRADE 3 TERM 2 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /ea/ long E team steam cream dream peach beach teach reach  

2 /sm/ smug smart smash smashed smell smelling smelled smelly  

3 /a-e/ cake bake take make came game same name  

4 /i-e/ Soft c hide pride slide wide ice mice nice rice  

5 /o-e/ joke woke broke spoke      

6 /u-e/ cube cute tune use mule fuse fume refuse huge 

7 /oi/ oil spoil toilet join joined coin moist noisy  

8 N/A – REVISION WEEK 

9 /wh/ whip when which while white whine whale why wheel 

10 /sc/ /sk/ scab scan scale scam skin sky skid ski  
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GRADE 3 TERM 3 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /nch/ lunch bunch munch punch stench bench drench pinch 

2 /ow/ long O show slow slowest grow elbow borrow pillow follow 

3 /ow/ down crown drown brown owl growl vowel towel 

4 /tch/ thatch catch patch match sketch fetch witch stitch 

5 /ew/ new grew flew chew chewed few fewer stew 

6 /ir/ sir stir third bird skirt chirp dirty first 

7 N/A – REVISION WEEK 

8 /str/ stretch stretching strong string stripe strip stray strayed 

9 /ur/ burst murder turnip burned hurt surf curly church 

10 /scr/ scrap screen scream screaming scratch scratched scrunch  

 

 

GRADE 3 TERM 4 

WEEK SOUND WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS WORDS 

1  /au/ August haunt haunted pause cause launch laundry author  

2 /igh/ night sight right fight fighter bright fright frighten  

3 /aw/ yawn dawn prawn lawn hawk law awful crawl  

4 /spr/ sprig spring spray sprayed sprint sprinted sprang sprout  

5 /kn/ /wr/ knock knife knew kneel know wrap write wrote wrong 

6 N/A – REVISION WEEK 

7 /oy/ boy joy enjoy toy annoy destroy boyish employ  

8 /-mb/ crumb thumb bomb lamb tomb climb bombed   
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CREATING SAME ABILITY GROUPS  

A.  Reading Level Scenarios 

Scenario 1  

You cannot read at all. You guess words that you see in order to pretend you can read. 

When the teacher shows you letters, you also do not know what sound the letters make. 

 

Scenario 2  

You can read some common words, like high frequency words (the, to, me, I, a, and, we, 

can) easily, but you do not have any decoding skills. You either know a word or you do 

not. When you see a word you do not know, you just shrug. You do not try to sound it 

out. When the teacher points to a single letter, you do know the sound it makes, but you 

aren’t sure how to sound out a word you don’t know. (For the purposes of this activity, 

pick several words in every sentence that you do not know). Basically, you have 

memorised some words but do not actually know how to read.  

 

Scenario 3  

You do not recognize any words by sight. You try to sound out every word you see. Even when 

you see common words (like: is, it, the, to, and) you must try to sound them out. Also, you can 

say the sounds, but cannot blend the sounds together to make words. You are very slow 

because you get stuck on every word.  
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Scenario 4  

You are able to read some common words by sight (like: is, it, the, to, and, you, can, is, it). You 

must try to sound out longer or more difficult words in the passage. However, when you try to 

sound out the words, you say each sound in the word, but have difficulty blending the sounds 

back together to make a word. You are able to do this for shorter words, but struggle to decode 

longer words. (For the purposes of this activity, pick two words in every sentence that you try 

to sound out but cannot put back together).  

 

 

Scenario 5  

You are an excellent reader. You read fluently. (For the purposes of this activity, please 

read as you normally would). 

 

  

51



B. Rubric for Sorting Learners into Same-Ability Groups 

I think this learner 

reads at: Level 1 

I think this learner 

reads at: Level 2 

I think this 

learner reads at: 

Level 3 

I think this learner 

reads at: Level 4 

I think this 

learner reads at: 

Level 5 

 

• This learner 
knows no or 
very few 
words by 
sight. 

• This learner 
does not 
seem to 
recognise 
many letter-
sound 
relationships.  

 
 

 

• This learner 
knows just a few 
common words.  

• This learner does 
not seem to 
recognise some 
letter-sound 
relationships, OR 
this learners 
needs a lot of 
help to read 
previously 
unseen words.  

 

 

• This learner 
knows many 
common 
words by 
sight. 

• This learner 
needs support 
to decode 
previously 
unseen 
words.  

 

 

• This learner 
knows many 
common words 
by sight and can 
decode most 
previously 
unseen words. 

• This learner 
occasionally 
needs help to 
decode more 
challenging 
words.  

• This learner 
reads with 
some fluency.  

 

 

• This learner 
knows many 
common 
words.  

• This learner 
can decode 
previously 
unseen words 
easily.  

• This learner 
reads with 
fluency and 
expression. 

• This is one of 
the best 
readers in the 
class.  
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C. Sample Assessment Texts – GRADE 5 

a 
 

b 
 

e  
 

m  
 

o  
 

k  
 

s  
 

p 
 

t  
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Word reading (Decodable words) 

pat 

tip 

dot 

got 

cat 

ten 

sick 

dad 

 

Text 1: Easier (Basic sentences using very common sight words and one 

syllable decodable words)  

 

The cat got sick. I pat the cat.  
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Text 2: Easy (Worksheet / Grade 4 Term 1 Text) 
 

The hen is ill 

 

I went to the vet. I went to the vet with my mum. My pet hen is ill. My little 

pet hen is ill. Mum said the hen is ill. All we can do is go to the vet. Mum and I 

and the little pet hen go to the vet. 

 

The vet set the hen on the bed. The hen is on the vet’s bed. The vet will test 

the hen. The vet will test my hen with a pin. He will test my little pet hen 

with a pin. He did the test on my hen’s hip. The vet has my hen and a pin. The 

pin is in the hen. The hen is ill. 
 

Text 3: Average (Worksheet / Grade 5 Term 1 Text) GRADE LEVEL  
 

Ants on my ankle 

 

There are little ants here. There are little ants there. There are little ants 

on my ankle! There are little ants down there. 

 

The ants could go to your ankle. But the ants come to my ankle. The ants hunt 

my ankle!  

 

I don’t like ants. I don’t like ants on my ankles! I want to hit the ants. I want 

to sit on the ants. I will put water on the ants. I will put water on the ants on 

my ankle. I will put water on the ants on my ankle today. 

 

People don’t like ants. Children don’t like ants. People and children don’t like 

ants on ankles. 

 

I ran from the ants. I ran from the ants that hunt my ankle. I rap the ants 

on my ankle. 
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Text 4: Advanced (Worksheet / Term 2 Text)  

 

Cooking breakfast 

 

The children want to cook breakfast. The girl wants to cook breakfast. The 

boy wants to cook breakfast. They say to mum, ‘Mum, we are trying. We are 

trying to cook breakfast. We are cooking breakfast for you, mum.’ 

 

Mum says, ‘I am happy that you are cooking breakfast!’ They start cooking 

breakfast. The children are clever. They are clever because they make a plan. 

The clever girl finds a recipe. The clever boy reads the directions. Then, 

they find the food. They find all the food that they need. They find all the 

food that they need to cook breakfast. 

 

The recipe is clear. The recipe is very clear. It says they need milk, eggs and 

butter. The boy gets the milk, eggs and butter. He gets the milk, eggs and 

butter from the fridge.  

 

The clear recipe says they need bread and salt. The girl gets the bread and 

salt. She gets it from the cupboard.  

 

She gets the bread and salt from the cupboard. Now the children the 

directions. They read the directions for the recipe again. They read the 

directions again and again. The children are cooking a good breakfast for 

their mum! 
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SAMPLE TRACKER FOR GROUP GUIDED READING 

 

Please ensure that you do the following:  

TERM 2 READING GROUPS 

1. In the first two weeks of school, sort learners into group guided reading groups using the 

guidance given in the orientation programme. 

2. Assign learners to same-ability groups and fill their names in on the table that follows. 

3. Space has been allocated for 8 groups for teachers who have very large classes. 

4. Ideally, try to have 5 groups, with no more than 8 learners per group. 

5. There are 2 copies of table called TERM  READING GROUPS. This means that you can update 

your tables if you make many changes to your reading groups during the term. 

 

TERM 2 GROUP GUIDED READING TRACKER 

1. Please write the group names in this table. 

2. In the first column, list all the texts that you have access to. This includes sound and word cards, 

the DBE Workbook stories, and any graded readers that you may have. 

3. As each group starts a new text, write the start date in this table. 

4. Allow groups to progress at their own pace.  
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Term 2 Reading Groups 
Date  

Group 

number 

and name 

Group 1 Group 2 Group 3 Group 4 Group 5 Group 6 Group 7 Group 8 

Reading 

day 

        

Group 

members’ 

names 
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Term 2 Reading Groups 
Date  

Group 

number 

and name 

Group 1 Group 2 Group 3 Group 4 Group 5 Group 6 Group 7 Group 8 

Reading 

day 

        

Group 

members’ 

names 
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Term 2 Group Guided Reading Tracker 
Text Group 1 Group 2 Group 3 Group 4 Group 5 Group 6 Group 7 Group 8 
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Term 2 Group Guided Reading Tracker 
Text Group 1 Group 2 Group 3 Group 4 Group 5 Group 6 Group 7 Group 8 
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Group Guided Reading – DECODABLE TEXTS 

Remember: Even older learners need to master phonics to become skilled decoders. Teaching 

and practicing phonics cannot be skipped if learners are struggling to read – even if learners are 

in the Intermediate Phase. Decodable texts are key for learners to put their phonic knowledge 

into practice.  

 

What is a decodable text? 

A decodable text is a text that uses only sound patterns and some sight words that learners have 

previously been taught. This means that learners should reasonably be able to sound out and read every 

word that appears in the text. They will encounter some new words – but these words will only contain 

sound patterns they have been taught to read already.  

 

For example: Let’s say learners have already learned: 

The sounds: /m/ /a/ /t/ /p/ /s/ /e/ /c/ /r/ /d/ 

The sight words: the, I, in, and, my, on, is 

 

We could make a text that says:  

My cat is red. My pet cat is sad. My sad, red cat sat on the mat. I pet my sad, red cat. I pat my pet cat. 

Pat, pat, pat. I pet and pat my sad, red cat on the mat.  

 

This text is decodable because it only uses the sounds and words that have already been taught.  

 

We cannot make a text that says: I see the fat cat. The fat cat is in the sea.  

This text is not decodable because:  

• Learners have not learnt the sound /ee/ or the sight word ‘see’. 

• Learners have also not learned the /f/ sound in ‘fat’ yet!  

• Learners have learnt the sounds /s/ /e/ /a/ BUT ‘sea’ is not decodable because /e/ and /a/ combine 

together in this word to create a totally new sound (digraph) that learners have not yet been taught.  

 

Why is it important for learners to read decodable texts? 

• Decodable texts help learners ‘crack the code’ of reading: When children read decodable texts and 

books, they're more likely to try to decode—to sound out the words. The use of decodable 

text forces readers to practice their decoding skills instead of relying on pictures or guessing. Brain 
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research tells us this strengthens the growing neuronal connections in the brain and is the best way 

for children to actually learn to read! 

• Decodable texts reinforce and solidify phonic knowledge: When given a text that contains many 

decodable words (learners can sound out at least 50% of the words), young readers learn that 

phonics work. If students receive explicit, systematic phonics instruction, but it is followed up with 

texts that have limited connection to the letter-sound relationships they have been taught, we run 

the risk of reinforcing the wrong idea: that phonics is random and has little to do with reading. 

Instead, if explicit, systematic phonics instruction is followed up with decodable texts that contain 

the phonetic elements taught thus far, learners develop an understanding that words can be 

decoded!  

• Decodable texts help build independence and confidence: The use of decodable texts helps young 

readers become confident in their reading abilities.  When provided the opportunity to apply their 

phonetic skills to connected text, young readers become less dependent on others to word solve. 

They start to ‘trust the system’ and their own ability to ‘crack the code’!  

 

What should I read with my small groups during Group Guided Reading? 

When working with a small group, the teacher should first select a decodable text from the reading 

worksheets to read with the group. This is important, because all of the texts in the worksheets are 

aligned to the phonics review programme and are more decodable for young readers than the other 

texts in the worksheet.  

 

There are different levels of texts on the worksheet. The teacher can use these suggestions to select 

appropriate texts for readers at various reading levels:  

 

Struggling and beginning decoders:  

• Remember: Struggling decoders need extra help learning and practicing letter-sound relationships! 

• The teacher can review the phonic sound/s for the week, and the sounds from previous weeks. The 

teacher can use the Management Notes documents as a reminder of the sounds taught in each 

term.  

• The teacher can teach learners the sound/s of the week, and previous sounds taught using the 

foundation phase phonics methodologies with the small group. Struggling readers need lots of extra 

practice building their knowledge of letter-sound relationships, and segmenting and blending 

sounds. Using the phonics methodologies from the FP in a small group setting is a great way to give 

learners this extra support.  
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• The teacher can help learners practice segmenting and blending the phonic (sound out) words from 

the worksheet. The learners may also segment and blend phonic words taught previously. The 

teacher can use the Management Notes documents as a reminder of the phonic words taught in 

each term. 

• The teacher can use sound cards with previous sounds taught and help learners build words. If the 

teacher does not have letter cards, they may use the Review and Build or the Word Find 

methodology to help learners think about building words with sounds they have learnt.  

• If the learners are ready to read connected texts, the teacher can begin with the texts from Term 1 

and move on from there. The teacher must make sure to review and build learners’ letter-sound 

knowledge as she goes.  

 

Average decoders:  

• The teacher can begin by reviewing the new sounds taught. The teacher can ask learners to practice 

segmenting and blending the phonic (sound out) words from the reading worksheet.  

• The teacher should then select one of the decodable texts from the reading worksheet to read with 

the small group. The teacher can instruct each learner in the group to read one sentence in the 

reading worksheet. 

• The teacher can use previous reading worksheets to practice past sounds and sight words that have 

been taught. These texts can be used to reinforce decoding skills, and to help learners build reading 

fluency.  

• The teacher can give learners a list of past sounds and sight words taught. The teacher can ask 

learners to create words using sound they have learnt, and then a sentence using sounds and words 

that they know. Then, learners can read each other’s sentences.  

• The teacher can create new decodable texts using the phonic sounds, phonic words, and sight words 

taught previously. Please see below for more information on how to do this!  

 

Advanced decoders:  

• The teacher can begin by using the decodable texts from the worksheet or from previous 

worksheets to help learners build fluency skills.  

• Then, the teacher can use the Group Guided Reading text in the worksheet with these learners. 

They are ready to read texts like this one because they have ‘cracked the code’, and can 

independently decode most words they encounter.  
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• The teacher can give learners a list of past sounds and sight words taught. The teacher can ask 

learners to create words using sound they have learnt, and then a to write a few sentences using 

sounds and words that they know. Then, learners can read each other’s sentences.  

• These learners can independently decode most words they encounter, so teacher may move onto 

other texts with these learners. They are ready to read the other texts in the worksheets, and many 

other texts.  

  

How can I create my own, decodable texts? 

In the Management Document for each term, there is a list of the Learning Outcomes for the term. This 

includes a list of: 

• The phonic sounds taught during the term 

• The phonic words taught during the term, and 

• The sight / high frequency words taught during the term 

 

Teachers can use all of the past sounds and sight words taught to build words and sentences for learners 

to read.  

For example, in Grade 1 Term 1 learners learn the following sounds: 

a s t p 

 

And sight / high frequency words: 

I like to  play all  day at school mom dad 

and my  have a big family we  in the sun 

do you hot run am sad he said is so 

happy she         

 

From these sounds we can create many phonic words, like: at, sat, pat, tap, sap, taps, pats, past 

 

And from the sounds and sight words, some sentences like:  

I sat at the tap. My big family sat at the tap. We pat the tap. We sat at the hot tap.  In the past we sat 

at the tap.  

 

Remember: Good decodable texts do not contain only sight words. They need to contain words that use 

the phonic sounds taught as much as possible, so learners have a chance to put their phonic knowledge 

into practice!  
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Why use Paired Reading? 

Paired (or partner) reading is a research-based strategy used with readers who lack fluency as it provides a model of fluent reading 

and helps students learn decoding skills. When using this strategy, students read aloud to each other. When using partners, more 

fluent readers can be paired with less fluent readers, or students who read at the same level can be paired to reread a story they 

have already read. Paired reading helps students work together, encourages cooperation and supports peer-assisted learning. It 

allows students to take turns reading and provide each other with feedback as a way to monitor comprehension.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Except where otherwise noted, content on this site is licensed under a Creative Commons Attribution-

NonCommercial 4.0 International License 

Suggested Learning Outcomes 

OL1: Know and use the conventions of oral language 

interaction, in a variety of contexts, including class 

groups for a range of purposes such as … listening to 

others… informing… commentating, narrating… 

OL4: Listen actively in order to get the gist of an 

account or presentation noting its main points and 

purpose 

R1: Read texts with fluency, understanding and 

competence, decoding groups of words/phrases and 

not just single words 

R12: Understand how word choice, syntax, grammar 

and text structure may vary with context and purpose 

 

 

 

 

 

 

 

 

 

 

Paired Reading 

Reading Comprehension Strategy 

 

Possible Key Skills 

• Being literate 

• Communicating 

• Working with others 

• Staying well 

Preparation 
Pair students either by same reading ability or by high level readers with low level 
readers. Use the following steps to pair high-level readers with low-level readers: 

• List the students in order from highest to lowest according to reading 
ability  

• Divide the list in half 

• Place the top student in the first list with the top student in the second 
list 

• Continue until all students have been partnered 

• Be sensitive to pairings of students with special education needs, 
including learning or emotional needs. Adjust pairings as 
necessary 

 
 
 

Instructions 

Paired reading can be used with any text, taking turns reading sentences, paragraphs, pages or chapters. Once a suitable text is chosen, 

introduce the students to the Paired Reading strategy. Modelling the procedure is crucial to ensure that students understand how to 

use the strategy. 

 

Part of a successful paired reading approach involves establishing a routine for students to adopt so that they know the step-by-step 
requirements for engaging in paired reading. Allowing some time to read the text in advance of reading aloud is useful to promote 
confidence. The reader from the first list could read aloud first while the reader from the second list listens and follows along.  
Depending on the pairings/ needs of students, the teacher can decide how reading will be structured: 

• Will students read out loud simultaneously? Ask students to begin reading in pairs and adjust reading speed if reading 

simultaneously so they stay together. 

• Will they take turns with each person reading a sentence, paragraph or a page?  

• Will one person read while the other person listens? 

The second reader could pick up where the first reader stops. Assure students that if additional practice is needed, then the second reader can 

reread what the first reader read.  

 

Encourage pairs to ask each other some reflective questions about what was read. Students might ask "What was your extract about? What 

was your favourite part?". We can also encourage students to offer feedback and praise frequently for correct reading. 

Teaching students an error-correction procedure to use when supporting each other's reading (i.e. re-reading misread words; signalling 

for difficulty) is also very worthwhile in promoting student confidence.  

 

The teacher has an opportunity to move between pairings to observe the learning and support students as they work. 
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Reflection 

What information has felt most interesting to you during this training?  

 

 

 

 

 

 

What information has felt most helpful to you in your work supporting teachers to use the PSRIP materials? 

 

 

 

 

 

 

What questions do you still have about teaching reading in the Intermediate Phase? What would like to learn 

more about?  
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LESSON PLAN: TERM  3

GRADE 4-6 EFAL ROUTINE

• This routine is designed for 30-minute lessons – this can be adjusted per school

• This routine assumes that EFAL is taught every day – this can be adjusted per school

Monday  

Week 1 Day 1

Tuesday 

Week 1 Day 2

Wednesday 

Week 1 Day 3

Thursday 

Week 1 Day 4

Friday  

Week 1 Day 5
L&S / LSC

Theme       

Introduction

Oral Activities

L&S

Speaking Activity

L&S / LSC

Oral Activities

R&V

Shared Reading: 
Second Read

R&V

Shared Reading: 
Post-Read

L&S

Listening Activity

R&V

Phonics Review

Shared Reading: 
Pre-Read

R&V / LSC

Shared Reading: 
First-Read 

LSC in Context

R&V

Teach 
Comprehension 
Strategy

W&P

Teach the Genre

Monday  

Week 2 Day 1

Tuesday 

Week 2 Day 2

Wednesday 

Week 2 Day 3

Thursday 

Week 2 Day 4

Friday  

Week 2 Day 5
W&P

Planning

L&S / LSC

Oral Activities

W&P

Teach LSC

Drafting

L&S / LSC

Oral Activities

W&P

Edit, Publish & 
Present 

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

Theme 
conclusion: 

• Build and 
monitor 
knowledge  

• Summarise 
theme 
learning (no 
formal time 
allocation)

R
O

U
T
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E
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GRADE 4 ENGLISH FIRST ADDITIONAL LANGUAGE

GRADE 6 EFAL ALTERNATE ROUTINE
• This routine is designed for 30-minute lessons – this can be adjusted per school

• This routine assumes that EFAL is taught every day – this can be adjusted per school

Monday  

Week 1 Day 1

Tuesday 

Week 1 Day 2

Wednesday 

Week 1 Day 3

Thursday 

Week 1 Day 4

Friday  

Week 1 Day 5
L&S / LSC

Theme       

Introduction

Oral Activities

L&S

Speaking Activity

L&S / LSC

Oral Activities

R&V

Shared Reading: 
Second Read

R&V

Shared Reading: 
Post-Read

L&S

Listening Activity

R&V

Phonics Review

Shared Reading: 
Pre-Read

R&V / LSC

Shared Reading: 
First-Read 

LSC in Context

R&V

Teach 
Comprehension 
Strategy

W&P

Teach the Genre

Monday  

Week 2 Day 1

Tuesday 

Week 2 Day 2

Wednesday 

Week 2 Day 3

Thursday 

Week 2 Day 4

Friday  

Week 2 Day 5
W&P

Planning

L&S / LSC

Oral Activities

W&P

Drafting 
continued

L&S / LSC

Oral Activities

W&P

Publish & 
Present 

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

Group 1: 15 mins

Group 2: 15 mins

W&P

Teach LSC

Drafting

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

Group 3: 15 mins

Group 4: 15 mins

W&P

Editing

R&V

Group Guided 
Reading /

Independent or 
Paired Reading & 
Comprehension

Group 5: 15 mins

Group 6: 15 mins

Theme 
conclusion: 
• Build and 

monitor 
knowledge  

• Summarise 
theme 
learning (no 
formal time 
allocation)

R
O

U
T

IN
E
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LESSON PLAN: TERM  3

GROUP GUIDED READING

Assigning Group Guided Reading groups and text selection:

1. In the first two weeks of school, listen to every learner read individually.

2. Assign learners to same-ability groups. 

3. Use the rubric below to sort learners according to their abilities.

4. Ideally, try to have 5 groups, with no more than 12 learners per group.

5. However, if you have a very large class, you may have to have more groups and manage 
your time differently. 

6. This rubric divides learners based on their technical reading skills. 

7. If there are many learners at the same level, you may want to use reading 
comprehension as a further way to divide the group.

8. In a Grade 6 class of 54 learners, there may be:
• 4 learners at level 1 – you may have to find time to work with these learners 

on a more regular basis. 
• 1 group x 10 learners at level 2

• 2 groups x 10 learners at level 3

• 1 group x 10 learners at level 4

• 1 group x 10 learners at level 5

I think this 
learner reads 

at:
Level 1

I think this 
learner reads 

at: 
Level 2

I think this 
learner reads 

at:
Level 3

I think this 
learner reads 

at:
Level 4

I think this 
learner reads 

at: 
Level 5

• This learner 
knows no or 
very few sight 
words. 

• This learner 
does not seem 
to recognise 
many letter-
sound 
relationships, 
and struggles 
to decode 
most 
phonetically 
regular words, 
even common 
words.

• This learner 
knows just a 
few common 
sight words. 

• This learner 
does not 
recognise 
some letter-
sound 
relationships, 
and struggles 
to decode 
many 
previously 
unseen words.

• This learner 
knows many 
common sight 
words. 

• This learner 
needs help to 
decode some 
previously 
unseen words.

• This learner 
knows many 
common sight 
words and can 
decode most 
previously 
unseen words. 

• This learner 
occasionally 
needs help to 
decode more 
challenging 
words.

• This learner 
reads with 
some fluency.

• This learner 
knows many 
common 
words. 

• This learner 
can decode 
previously 
unseen words. 

• This learner 
reads with 
fluency and 
expression. 

• This is one 
of the best 
readers in the 
class.
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GRADE 4 ENGLISH FIRST ADDITIONAL LANGUAGE

What to do with each group during Group Guided Reading:

1. Call a group to read to you. 

a. Make sure they all bring their reading worksheet or learner book.

b. Seat the group in a circle.

2. Revise the week’s phonic words and sight words. 

3. When working with struggling readers, spend as much time as required on the decodable 
texts. 

4. If the group does not need this, then allow learners to quickly read through the 
decodable texts, and then move on quickly to the Group Guided Reading Text. 

5. Talk about the title of the text. Explain what it means.

6. Next, give learners a few minutes to skim the text in silence.

7. Then, ask each learner to read part of the text aloud, on his or her own. 

8. Listen carefully as each learner reads. 

• If the learner is stuck on a word, give him or her some time to try and figure it 
out. 

• Then, help the learner to sound out the word. 

• If the word is irregular,  explain this to learners.  

• Ask the learner to re-read the sentence. 

9. If time allows, let each learner read part of the text again. This time, ask learners to work 
on their fluency – to try and read at a good pace, and in a natural way, as if they were 
speaking. 

10. Next, go through the questions with learners. 

• Give learners an opportunity to discuss and answer the questions. 

• Use this time to further teach and practice the comprehension skill, or skills. 

• Show learners that there may be different answers to the same question, 
particularly when it comes to opinions. 

11. Praise and encourage learners for their efforts as well as their successes.

12. Remember that confidence is a big part of reading – learners must feel safe and 
confident in order to develop their reading skills. 

What to do with struggling readers during Group Guided Reading:

1. Keep groups of struggling readers as small as possible, preferably 2-4 learners per group. 

2. Call the group to come and work with you.

3. Practice sounding out the week’s phonic words with learners. 
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LESSON PLAN: TERM  3

4. Next, practice reading the sight words with learners.

• Ask learners to take note of the first sound in the word.

• Then, tell the learners to look at the spelling of the word.

• Finally, revise the meaning of the word with learners if applicable – this can help
them to remember the word.

5. Then, give learners a chance to try and read the decodable texts silently, on their own.

6. Tell them to ask you if they need help.

7. Finally, listen to each learner read a text on his or her own.

8. As each learner reads, do the following:

• Be kind and patient.

• Give the learner some time to try and work out the word alone.

• Then, help the learner to sound out the word.

• If the word is irregular and cannot be sounded out, then say the word and get the
learner to repeat it.

• Once the learner has managed to read all the words in a sentence, get him or her
to reread the sentence.

• Thank learners for their efforts, and praise learners for any improvements.

Note: If these decodable texts are still too difficult for some learners, use flashcards 
of different sound to teach learners phonics, and to help them build and break down 
words.

Purpose:

Decoding is the technical part of reading. This is the skill that allows learners to read all the 
words on a page. Decoding is usually taught in foundation phase, but has been included 
to help learners who haven’t yet mastered the technical part of reading. It is useful to tell 
struggling learners that:

• Reading is a code. With enough practice, anyone can learn the code.
• It is never too late to learn how to read.
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GRADE 4 ENGLISH FIRST ADDITIONAL LANGUAGE

INDEPENDENT AND PAIRED READING AND COMPREHENSION

Independent or Paired Reading Activities
Instructions:

1. In the second week of every cycle, there are five lessons for reading and viewing.

2. During these lessons, you will work with each group guided reading group.

3. Whilst you are busy with reading groups, learners should work to complete the week’s
activities for independent or paired reading and comprehension.

4. At the start of the first lesson, take some time to orientate learners to the week’s
activities.

5. Instruct learners to have the following items ready for this lesson: their reading
worksheets their personal dictionaries, and their exercise books.

6. Explain that learners must work independently or with a partner (this is up to you).

7. Orientate the class to the reading and comprehension activities that they must complete
during this time.

8. Do this by going through the notes at the start of the reading worksheets titled: How to
complete the reading worksheet activities.

9. Then, orientate learners to the specific texts for the theme.

• Give learners a brief overview of each text.

• Ensure that learners know that once they have read the texts, they must complete
the written activities that follow.

• Remind learners to write the answers in their exercise books.

10. Develop your own system for learners to check their answers once they have completed
the activities. You could do this in one of the following ways:

• Make copies of the memoranda that are in the Management Document and display
them in the classroom for learners to check their own work.

• Take some time to go through the activities with learners.

• It is good practice to allow learners to correct their own work, so they can see where
they made mistakes.

11. As learners complete their independent work, walk around from time to time, and take
note of common challenges.

• Call learners to attention and tell them that you have noticed that there are common
challenges.

• Help learners by re-explaining to learners and showing them how to correctly answer
the question.
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LESSON PLAN: TERM  3

Purpose:

• From Grade 4 onwards, learners need to improve their independent reading skills that
allow them to ‘read to learn’.

• In order to do this, they must have good technical reading or decoding skills.

• They must also have an expanded vocabulary, that includes cognitive academic
terminology, to help them make meaning of texts.

• Then, having a strategy, such as a ‘routine’ way of working through a new text to try and
make meaning is a useful strategy for learners.

• Finally, learners need confidence to tackle new texts independently.

o This confidence can be built by equipping learners with decoding skills, an expanded
vocabulary, and a strategy to approach and work through new texts.

o It can also be built by ensuring that learners have many opportunities to read texts
of different genres independently, so that they become familiar with this process.
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G
rade 6

PSR
IP

Term
 3

W
eeks 1 and 2

T
hem

e: Learning m
o

re abo
ut novels/Even Friends A

rgue

Grade 6 Term 3 Weeks 1 and 2
Theme: Learning more about 
novels/Even Friends Argue

Decoding Skills
Phonic sounds
Learn to say these sounds:

 ______________________________________________

Phonic words
Practice sounding out and reading these words: 

flick flash shake fake flake faking flicking shaking
 ______________________________________________

Word find
Blend sounds from the table to form words. Write as many words as possible in your exercise book.

fl a-e b
k i o

ing m p
 ______________________________________________

Sight or high frequency words
Use your phonic knowledge to sound out these words. Practice reading them until you can recognise 
them by sight:

always fight angry sorry done
shout friends didn’t because early

 ______________________________________________

Theme vocabulary words
Your teacher will teach you the meanings of these words. Use your phonic knowledge to sound out 
these words. Practice reading them until you can recognise them by sight:

character setting genre conflict fiction

action rising falling climax resolution

empathy creativity concentration inference develop

plot events interesting exciting clear

-inga-efl
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Decodable texts

Lisa and Lindo always fight 

Lisa and Lindo are friends. Lisa and Lindo are good mates. But they always fight. 
What do Lisa and Lindo do? Lisa and Lindo always fight. They shout and shake! 
They shout and shake when they fight! 

They shout when it is early. They shout when it is late. I hate when they fight and 
shout. Flip! I hate when they shout and it is late! 

‘You are flicking me!’ shouts Lisa. 

‘I didn’t flick you! Don’t laugh at me, I didn’t flick you! Don’t be so fake!’ Lindo 
shouts back in a flash. 

‘You so did! You so did flick me Lindo! I am not fake. I am not fake at all!’ shouts Lisa. 

Lisa shakes when they fight. Lisa shakes because she gets so angry. What was Lisa 
feeling? Lisa was feeling so angry. Lindo was angry. Lindo was angry with Lisa as 
well.

‘Are we friends? Are we friends when we fight?’ asks Lindo.

‘I want to be friends. 
I want to be friends 
again. I am sorry. 
Flip! I am sorry!’ 
said Lisa.

And so, Lisa and 
Lindo were mates 
again. They were 
done with all the 
fights. What were 
they done with? 
They were done 
with all the fights. 
They felt sorry. They 
felt bad! They were 
sorry and they feel 
bad. They didn’t 
want to fight again. 
Lisa and Lindo were 
best mates again.
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The children were sorry 

The children were sorry. What were the children sorry for? The children were sorry 
for what they did. The children got into a fight with their friends. Where were the 
children? The children were at school. The children got into a fight with their friends 
at school.

The children were flicking their friends. The children were shaking their friends. The 
children were flicking and shaking their friends. Their friends were angry in a flash! 
Who was angry in a flash? The friends were angry in a flash.

‘Go away! Go away and don’t fight!’ said the friends.

‘We will shake you and flick you! We will shake you and flick you all the time!’ 
laughed the children. 

‘You are fake. You are fake friends. You are 
fake friends and we are angry!’ said the 
friends. ‘You didn’t have to do this. You didn’t 
have to fight with your friends. Everyone is 
angry. Everyone at school is angry for what 
you have done.’ 

The children were feeling bad. The children 
were feeling bad for what they did to their 
friends. What were the children feeling bad 
for? The children were feeling bad for what 
they did to their friends. 

‘We are sorry. We are sorry for what we 
have done. We are sorry for all of it!’ said 
the children.

And so, the children were different. The 
children were different the next time at 
school. They didn’t fight, flick and shake their 
friends next time at school. They were sorry.

 ______________________________________________

1. What were the children doing to their friends at school?
The children were … and … their friends at school.

2. Who was angry in a flash?
… were angry in a flash.

3. What did the children do to make everything better?
To make everything better, the children…
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Research text: Learning about novels

Novels are fiction books. Novels are longer, more complex stories that allow 
us to really get to know the characters, and to experience different events.  

Most novels follow the narrative structure. This is a story structure made up of 
five parts.

The first part is the introduction. In the introduction, we meet the main character. 
We also find out where and when the story is set.

The second part is called the rising action. Here, a problem or conflict is 
introduced. The problems grows and grows, until something has to happen.

The third part is called the climax. This is the turning point in the story. This is 
where the most important or biggest thing in the story happens.

The fourth part is called the falling action. This is where things calm down, and 
the different parts of the story begin to work out.

The fifth and last part of the story structure is called the resolution. This is 
where the story ends – we see what finally happens, and what lessons people learn.

Introduction
• Meet main character
• Find out where and

when story is set.

Climax
• Turning point in the story
• Biggest or most important event

Resolution
• The end of the story
• What finally happens
• What people learn

Falling action
• Things start to calm

down
• Parts of story are

worked out

Rising action
• Problem or conflict

introduced
• Problem grows
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Group Guided Reading Text
Read and discuss this text with your teacher during group guided reading.

Fiction text, short story: The big race

Nkosinathi and Kwanele were very good friends. They were in the same Grade 6 
class; they both did athletics; and their mothers were best friends. 

It was athletics day at school and Nkosinathi and Kwanele were both in the 
100-metre race. Kwanele usually won this race, but this time, Nkosinathi really
wanted to win! He was tired of always losing against his friend. The gun went off
and the race started. But no matter how hard Nkosinathi tried, at the end, Kwanele
still won the race.

Nkosinathi was filled with anger, and before he thought about his actions, he pushed 
Kwanele to the ground. Kwanele was about to fight back, but luckily, the Grade 6 
teachers held the two boys apart. 

Later that evening Nkosinathi’s mother asked him why he pushed Kwanele. 
Nkosinathi explained that he was tired of Kwanele always winning the 100-metre 
race.

‘You can’t be jealous of Kwanele’s talent for running,’ said his mother. ‘We all 
have different talents and Kwanele is a great sprinter. But think of your talents,’ 
Nkosinathi’s mother 
went on. ‘You are 
brilliant at maths 
and you are the best 
basketball player in 
your grade.  You mustn’t 
be jealous of your 
friend. You must be 
proud of him,’ said his 
mother. ‘You need to 
apologise.’

Nkosinathi realised that 
his mother was right. 
He had his own special 
talents and so did 
Kwanele. The next day 
Nkosinathi apologised 
to Kwanele and told 
him that he was proud 
of him.
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1. What race were Nkosinathi and Kwanele competing in?

Nkosinathi and Kwanele were both in…

2. Who won the race?
The race was won by…

3. Why do you think Nkosinathi pushed Kwanele?
I think Nkosinathi pushed Kwanele because…

4. How would you feel if your best friend always beat you at something?
I would feel…

5. Find synonyms (words that have the same meaning) for these words in the story:
a. constantly
b. rage
c. attack
d. full of pride
e. correct
f. say sorry

6. Idioms are sayings that have a deeper meaning. Choose the correct meaning for
the following idioms:
a. At the end of the race, Nkosinathi blew his top!

i. suddenly became very angry
ii. hurt his head
iii. blew a whistle

b. Mostly I love my friends, but sometimes they drive me up the wall!
i. go for a drive
ii. make you very irritated
iii. run into the wall

c. Losing my homework was bad, but getting punished unfairly was the last straw.
i. no more straws
ii. getting help
iii. the final bad thing to happen after other bad things have happened

d. I only laughed and he jumped down my throat.
i. reacted in a very angry way to something someone said or did
ii. punched in the throat
iii. jumped with joy
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Independent Reading Skills
Fiction text, letter: A forgotten birthday

Dear Sipho, 

As you know, this past weekend was my twelfth birthday 
party. All of our friends from school were at the party. The 
only one of my friends who wasn’t there, was you. You are 
my best friend, and I really expected you to be there. 

I spent the first hour of the party waiting for you. I 
didn’t enjoy the party because I was too busy wondering 
where you were. I waited and waited, but you never came. 
Eventually I decided that I had to enjoy my time with my 
friends who did come to my party. We played board games, 
we played a game of cricket and we ate cake and sweets. 
In the end, I did manage to have fun.

However, you were always at the back of my mind. I 
couldn’t stop wondering why you didn’t come? Why didn’t 
you phone me? If you had a good reason for not coming, I 
would have understood. 

I hope you will contact me soon and explain why you never 
came to my birthday. 

Your friend,

Lindiwe
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1. Whose birthday party was it?

It was…

2. What do you think would be a good reason for not going to a party?
I think that a good reason would be…

3. Use the apostrophe to join these words:
a. I could not go to the party because there was no transport.
b. She has the best house on the street.
c. I love it when it is my birthday.
d. I will not be upset on my birthday.
e. There are so many things I want to do at my party!

4. Write out these numbers in full. For example: 12th = twelfth
a. 1st

b. 2nd

c. 3rd

d. 15th

e. 24th

f. 100th
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Non-fiction text, instructions: Controlling your anger

There are many times in life when people 
become angry. However, it is very important 
to try and control your anger. Below are 
some points on how to try and do this: 

1. Remove yourself and go for a walk.
A long walk will help calm you down.
It is best to go for a walk in nature,
because nature also helps to calm you
down.

2. Think before you act. People who are angry often react by kicking, punching
or hitting. Violence is never the answer to a problem. If you feel this way, stop and
take a moment to think before you do anything.

3. Stop and count backwards from fifty. By counting backwards from fifty, you
can shift your focus from the situation that is making you angry. Instead, you will
concentrate on counting. This will help to calm you down.

4. Visualise a place where you feel at peace and happy. It could be a
beautiful park, the beach or even your kitchen table sitting and talking to your
family. Again, this will help to calm you down and will help to control your anger.

 ______________________________________________

1. Name one thing you can do to control your anger.
One thing you can do is…

2. Which do you think is the best suggestion in this text?
I think the best suggestion is…

3. Put the following sentences into the negative:
a. You should act in anger.
b. People get angry for different reasons.
c. It is difficult to control your emotions.
d. He was a cross person.
e. She becomes irritated very quickly.

4. Write down the words that do NOT describe different qualities of people:
a. kind b. enthusiastic c. towel
d. angry e. patient f. humble
g. magazine h. clever i. shy
j. friendly k. caring l. radio
m. goal-driven n. creative o. banana
p. trusting q. religious r. mean
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Visual text, graph: People who argue most

 ______________________________________________

1. Who do we argue with the most?
We argue the most with…

2. Why do you think we argue with these people the most?
We argue with… the most because…

3. Who in your life do you argue with the most? What do you argue about?
I mostly argue with… We argue about…

4. Look at the word before the colon. Which of the two words after the colon is
NOT a synonym (word that has the same meaning) for the first word?
a. argue: disagree / reconnect
b. reconcile: redo / resolve
c. apologise: excited / say sorry
d. family: relative / private
e. conflict: argument / calm

63%

30%

7%

Friends Family People we don’t know well

84



11

G
rade 6

PSR
IP

Term
 3

W
eeks 1 and 2

T
hem

e: Learning m
o

re abo
ut novels/Even Friends A

rgue
Summary: Controlling your anger

1. Read the non-fiction text again: Controlling your anger

2. Then, make a mind-map about this text.

3. Only write key words (the most important words, not a full sentence).

Summary: Controlling your anger

Tips on how 
to control 

anger

Tip 1
(What is the first 

tip on how to 
control anger?)

Tip 2
(What is the second 

tip on how to 
control anger?)

Tip 4
(What is the fourth 

tip on how to 
control anger?)

Tip 3
(What is the third 

tip on how to 
control anger?)
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